The brief history, too, given by the mother, was suggestive of feeblemindedness: severe marasmus for the first eighteen months, slowness in walking and talking, followed by inability to get on in school, and finally, Lida's recent demotion from grade 2B to "some sort of a testing class," which was the immediate occasion for the mother's anxiety and complaint.
An initial performance of the peg board in 2 minutes, revealed a very slow rate of movement, a fair co-ordination of eye and hand, persistent concentration of attention apparent in the steadiness and system of her performance; and the work with the colored pegs showed good visual discrimination.
The formboard, completed in the time it would take a six year old girl to do the work, brought out the same factor of low rate of movement, together with feebleness in distribution of attention, as well as evidence of a fair amount of space perception, analytic attention, and the ability to imitate roughly the movements of the examiner in placing the blocks, but not the purpose which was the motive behind the movement, i. e. ability to imitate within the narrow range of her understanding.
The Her manner of handling the blocks was very poor, and her recognition of the relationship between the block and the recess was feeble. Although this was the predominant feature of the test, yet there were times when she would take the wrong block away, and using the other hand, would fill in the right block with precision. This happened so frequently that there was some question as to her distribution of attention, and it seemed possible that the poor quality of her performance could be explained as a lack of correct distribution of attention.
It is possible that her deafness can be accounted for in the same way,?that is to say, she may receive the sound stimuli through the proper organs in the normal way, and yet her attention may not be drawn to these stimuli.
At this point there was a return to the pegboard test, to determine her ability to distinguish colors. The idea of completing a single row with a given color was not too complicated for her, but she did not get the idea of doing it with blue or green.
Moreover, when several rows were started for her, she could not grasp the idea of completing each with its own color. Experimentation with the colored cubes showed that she could distinguish blue and green with these blocks, and it is a question whether she was unable to distinguish the blue and green of the pegs, or whether it was merely another example of poor distribution of attention. Myra took some time to get by imitation the idea of piling two blocks of a given color, but at last she was able to do this.
Her performance with the Montessori cylinders showed a low degree of intelligence. When she had placed all but two of the cylinders correctly, that is, when she had two of them transposed, she could not solve the problem. After much experimentation, it seemed possible that she had really learned this; but it was a new problem, and though very simple, it seemed decidedly too complex for her.
The most pronounced features of the case were the slowness with which Myra learned, her lack of imagination, and of intelligence,?that quality which would enable her to solve a new problem. On the whole it would seem that she had the mental development of an eighteen months old child. This estimate of her mental level does not make any allowance for the possibility that she has been deaf all her life, and yet it seems that if she had been merely deaf, and of otherwise normal mentality, her improvement at the school would have been more rapid.
One of the most interesting elements of the case was the irregularity of
